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Activity #1a: Pre-viewing: Predict the Story

• In groups of three, students predict the story, and write 

collaboratively in a Word document (100-150 words).
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Activity #1b: Viewing

• Students watch “The Present” on https://vimeo.com/152985022, 

then discuss it:

• What did you like most about the movie?

• What would you do if you were the boy in the story?

• What do you think happened next?

Activity #1c: Post-viewing

• Students share their prediction stories (written in Word) with 

another group that provides written feedback, using the Writing 

Assessment Rubrics.

https://vimeo.com/152985022


Activity #2a: Information Gap Reading: Four Heroic Pets
• Students work in groups of four. Each of them reads one paragraph 

of the article; then, retell it in their own words to their partners.

Activity #2b: Cat Lovers versus Dog 
Lovers Newsletter/Infographic
• Students use www.googlefight.com to 

check pairs of words with similar meaning 
(e.g., flat and apartment).  Using Word, 
students create their own newsletter in 
Word, adding shapes, pictures, smart art, 
choosing the layout, design, fonts, etc. 

Activity #2c: Cats and Dogs Crossword Puzzle
• In groups of three, students write definitions for 15 words they 

choose from the “Cat versus Dog Lovers” infographic and/or the 
“Four Heroic Pets” article, creating a crossword puzzle on 
http://puzzlemaker.discoveryeducation.com/CrissCrossSetupForm.
asp.  The puzzles are printed and given to another group to solve. 

Key:

Across: 
4. unconventional; 
5. paws; 
11. spontaneous; 
12. pack; 
13. purr; 
14. Invisible

Down: 
1. abandon; 
2, funny; 
3. domestic; 
6. whiskers; 
7. fetch; 
8. dog; 
9. introverted; 
10. solitary
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http://www.googlefight.com/
http://puzzlemaker.discoveryeducation.com/CrissCrossSetupForm.asp


Activity #3a: No-Word Digital Story: “Pothound”

• Students log on to https://www.youtube.com/watch?v=FdM-
V_10dO8, and watch a no-word digital story presented from the 
perspective of a dog, called “Pothound.” 

• Students take notes, then retell the story in their own words.  
• Next, they compare stories to see what they might have missed, 

and watch the video again, adding to their notes, if necessary.

Activity #3b: Students’ No-Word Digital Stories

• Students record different sounds (at the park, coffee shop, 
restaurant, shopping mall, bus/underground station, gym, at home, 
etc.), creating a one-minute pictureless video, which they bring to 
class for their peers to speculate about.  

• While listening, students take notes, then compare them in groups.
• Students guess something that happened in the past, hence the 

grammar point they learn in this unit is Simple Past.  

“Pothound” https://www.youtube.com/watch?v=FdM-V_10dO8,
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https://www.youtube.com/watch?v=FdM-V_10dO8
https://www.youtube.com/watch?v=FdM-V_10dO8


Activity #4a: While Viewing: Two Digital Stories: 
Information Gap.

• Half of the class (students A) watches the man’s story, the other half 
(students B) watches the woman’s story, then they get together in 
pairs, and tell each other what their digital story was about.  

• To check for accuracy, students A watch students B’s video, and 
vice-versa, noting all the verbs in the simple past that they hear.

Activity #4b: Post-viewing: Cats and Dogs Picture Based 
Discussion

• In pairs, students discuss the two digital stories (e.g., what they 
liked, disliked), and make a list of the qualities the owners 
mentioned about their pets, and answer Taffy Raphael’s QARs.

• Next, students discuss the cartoon (see below).
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Activity #4c: Cats versus Dogs: Social Media 
Questionnaire 

• Students log on to http://www.tricider.com and post for and against 
arguments to statements uploaded by the teacher.  

Activity #4d: The Battle of the Pets: Debate

• Students A think that cats are better; students B believe that dogs 
are better. 

• Students do a 5-minute debate, then change partners.
• Useful debate expressions (see below).

Stating an opinion In my opinion…

The way I see it …

If you ask me …

As far as I’m concerned …

Asking for an opinion What do you think?

What’s your idea?

How do you feel about this?

Agreeing You’re absolutely right.

I couldn’t agree more.

That’s for sure.

That’s exactly how I feel.

No doubt about it.

Absolutely.

Tell me about it.

Disagreeing Not necessarily.

I don’t think so.

I’m not sure about that.

I’m afraid I disagree.

I’d say the exact opposite.

No way!

Interrupting Can I add something here?

If I might add something.

Sorry to interrupt, but …

Sorry, go ahead.

Settling an argument Let’s just move on.

I think we’re going to have to agree to disagree.
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www.laurabrass.weebly.com

http://www.tricider.com/


Activity #5: Field Trip: Visit to the SPCA and the 
Vancouver Aquarium 
Before the Field Trip:

• Students learn about dog breeds, ways they can help animals at the 
shelters (e.g., volunteer, donate, foster, adopt, etc.) on 
http://www.spca.bc.ca/branches/vancouver and read about marine 
animals on https://www.vanaqua.org/.  

• Next, students complete the “Know,” and “Want to Know” sections of 
the KWL chart, which they bring with them on the field trip, when 
they also fill out the “Learned” section.  

ACTIVITIES
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Activity #6a: Collaborative Writing: Scaffolded Writing:
Comic strips

• Using http://www.makebeliefscomix.com, students collaboratively 
write comic strips, which then they print, and post on the 
classroom walls for everyone to read.

• Using http://www.tricider.com, students can vote for the funniest, 
most original, etc.

http://www.spca.bc.ca/branches/vancouver
https://www.vanaqua.org/
http://www.makebeliefscomix.com/
http://www.tricider.com/


Name Endangered 

Animal

What you know What is being 

done

What should be 

done

What you can 

do
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Activity #6b: Survey: Man versus Nature
• In pairs, students brainstorm possible questions for the survey. 
• They will ask 10 people (e.g., students from the school, friends, 

family, or strangers), record their answers, then interpret and 
present the findings to the class.  

• As homework, students write two paragraphs about the main 
trends in their surveys, which they upload in Google docs for peer 
and teacher feedback.

Activity #6c: My (Wild) Pet
• Using a Frayer Model Diagram, students find and evaluate online 

information about endangered animals on 
https://www.worldwildlife.org/species/directory?direction=desc&sor
t=extinction_status, http://www.wwf.ca, http://pacificwild.org, and 
https://www.change.org.  

• Next, they use a template to write about their wild pet. The 
portraits are displayed on the classroom walls.

Frayer Model Diagram

Keyhole Writing Format

https://www.worldwildlife.org/species/directory?direction=desc&sort=extinction_status
http://www.wwf.ca/
http://pacificwild.org/
https://www.change.org/


People call him/ her _________________________. 

He/ She normally lives in__________________________________________.

He/ She usually eats _____________________ but also __________________.

He/ She doesn’t eat ________________________ or ____________________.

He/ She is afraid of ______________________________________________,

but ________________________________________ is/ are afraid of him/ her.

He/ She gets on well with __________________________________________.

He/ She loves to ________________________________________________, 

but doesn’t like to _______________________________________________.

During the day, he/ she ___________________________________________.

At night, he/ she ________________________________________________.

He/ She normally lives for _________________________, but if humans take care

of him/ her, then he/ she can ____________________________________.

He/ She is endangered because ______________________________________

___________________________________________________________.

People should ___________________________ and shouldn’t _____________

in order to protect other animals like my wild pet.

We can all ______________________________ to show that we care about our friends, the animals.

My Wild Pet
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Activity #7: Digital Stories 
• Students create stories about pets, wild animals, endangered 

species, or their visit to the SPCA and the Aquarium.  
• Using the Keyhole format, they write a draft, which is shared with 

peers for feedback.  Next, they edit, add pictures and sound to 
their digital narratives.  

• Students upload their digital stories on https://screencast-o-
matic.com/ or https://spark.adobe.com. 

• While students present their digital stories, and participate in a 
Q&A follow-up session, the teacher evaluates them using the 
Speaking Assessment Criteria.

Activity #8: Individual 
Writing: Letter to a Future 
Student/Journal Entry
• In a letter addressed to an 

imaginary friend (or a journal 
entry), students write about what 
they have learned, enjoyed, and 
was challenging about the unit 
(250- 275 words). 

https://screencast-o-matic.com/
https://spark.adobe.com/


Digital storytelling outline
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Digital Storytelling Outline

Figure 1. A description of tasks and assessment involved in DST (inspired from Robin & Pierson, 2005; Thang et al., 2014, p. 314).

Stage 2: Description of a 

Digital Story

Students choose a title for their digital 

story and explain reasons for their 

choice via technology apps (e.g., 

Word, Google docs).

Introduce students to the digital storytelling 

project (e.g., two digital narratives by a man 

and a woman talking about their pets).

In groups, students submit a short 

description of their digital story via Word and 

Google docs.

Using Google and Word, students 

comment on each others’ digital story 

(e.g., peer feedback), with the teacher 

as a moderator.

Students upload their reflections (in Word or 

Google docs) so that both peers and 

teacher can comment.

Students submit a reflection of their 

learning experience (e.g., Letter to a 

Future Student, or Journal Entry), 

uploaded on https://www.weebly.com.

Students are assessed on their digital 

stories and presentation skills (see 

Appendix: Assessment Rubrics).

Students present their digital stories (using 

http://screencast-o-matic.com or 

https://spark.adobe.com). Follow up Q&A.

Stage 1: Introduction

Stage 3: Digital Story 

Experiences

Stage 4: Digital 

Presentations

Digital Storytelling Outline

Figure 1. A description of tasks and assessment involved in DST (inspired from Robin & Pierson, 2005; Thang et al., 2014, p. 314).

https://www.weebly.com/
http://screencast-o-matic.com/
https://spark.adobe.com/


Writing Assessment Criteria

Criteria Fails to Meet Requirements 

(C+ or lower)

Meets Requirements (B- to 

B+)

Meets All and Exceeds Some 

Requirements 

A. to A+)

Accuracy Uses basic grammar structures.

Makes a lot of grammar 

mistakes which affect the 

meaning.

Uses simple grammar 

structures.

Makes some grammar 

mistakes, meaning can still be 

understood.

Uses a wide range of grammar 

structures.

Makes very few to no grammar 

mistakes which do not affect 

the meaning.

Vocabulary

Uses a narrow range of 

vocabulary.

A lot of repetition of lexis.

Uses a limited range of 

vocabulary.

Occasional repetition of lexis.

Uses a wide range of 

vocabulary. 

Occasional inappropriate use of 

less frequently used lexis.

Organization Ideas and arguments are poorly 

organized.

Uses very few to no basic linking 

devices.

Ideas and arguments are 

adequately organized.

Uses a limited number of 

simple linking devices.

Ideas and arguments are 

effectively organized.

Uses a variety of linking devices.

Peer feedback Shows little to no incorporation 

of peer feedback.

Shows some incorporation of 

peer feedback.

Clearly shows incorporation of 

peer feedback.

Task completion Fails to complete the task.

Content is irrelevant to the task.

Reader is little to not informed.

Somewhat completes the 

task.

Minor content irrelevances to 

the task.

Reader is somewhat 

informed.

Successfully completes the task.

All content is relevant to the 

task. 

Reader is fully informed.

Overall impression Poor Satisfactory Excellent

Speaking Assessment Criteria

Criteria Fails to Meet Requirements 

(C+ or lower)

Meets Requirements (B- to 

B+)

Meets All and Exceeds Some 

Requirements 

A. to A+)

Accuracy Relies on memorized structures.

Makes numerous grammar 

mistakes which affect the 

meaning.

Uses simple grammar 

structures.

Makes some grammar 

mistakes, meaning can still be 

understood.

Uses simple and complex 

grammar structures.

Makes very few to no grammar 

mistakes which do not affect 

communication.

Vocabulary

Uses simple vocabulary to 

convey meaning.

Makes frequent errors in word 

choice.

Uses vocabulary with limited 

flexibility, with some 

inappropriate word choices.

Uses a wide range of 

appropriate vocabulary, and 

idiomatic expressions.

Fluency Speaks with long pauses. Makes 

frequent repetition and little to 

no self-correction.

Usually maintains flow of 

speech, with

some repetition and self-

correction. 

Speaks fluently with rare 

repetition and self-correction.

Pronunciation Speech is often impossible to 

understand.

Speech is generally 

understood. Mispronunciation 

reduces clarity at times.

Speech is effortlessly 

understood, with only 

occasional mispronunciation.

Task completion Fails to complete the task.

Content is irrelevant to the task.

Somewhat completes the 

task.

Minor content irrelevances to 

the task.

Successfully completes the task.

All content is relevant to the 

task. 

Overall impression Poor Satisfactory Excellent

Assessment
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